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    ABSTRACT

    The study uses a systematic literature review of 15 articles published in 2020–2024 and obtained through Google Scholar. Data were collected through keyword searches, screening based on inclusion and exclusion criteria, and thematic analysis. The synthesis identifies cognitive, affective, social, and evaluative dimensions that are translated into four LITERATURA strategy clusters: game-based discovery, authentic agency and media, visual and multimodal storytelling, and a literacy-supportive classroom ecology. The central principle is embedding instruction within meaningful challenges so that students read and write to solve problems, create products, communicate, and express ideas. The model offers a practical pathway for strengthening engagement, text comprehension, and confidence in facing the Indonesian Language TKA, although its effectiveness still requires direct empirical testing in MTs classrooms.
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INTRODUCTION


Reading
literacy is the foundation of learning Indonesian because it determines the
ability of students to find information, build inferences, evaluate ideas, and
use knowledge from various texts. However, the literacy skills of Indonesian
students still face serious problems. The latest international data that has
been published through PISA 2022 shows that the average reading score of
Indonesian students is 359, lower than the OECD country average of 476. Only
about 25% of Indonesian students achieve a reading proficiency level of Level 2
or higher, while the OECD average reaches 74%. This condition shows that most
students still have difficulty finding the main idea, interpreting information,
and reflecting on the purpose and form of the text. At the madrasah tsanawiyah
level, this issue is becoming increasingly important because students are in
the transition phase to more complex, critical, and academically oriented
reading activities (OECD, 2023).


Literacy
learning that only emphasizes practice questions, memorization of linguistic
elements, and achievement of grades has the potential to distance students from
a meaningful reading experience. The transformation of Indonesian language
learning needs to place fun, involvement, the meaning of the text, and confidence
in one's abilities as part of the learning process. Brandt et al. (2021) show
that reading choice, teacher support, text relevance, and classroom interaction
are important practices for building reading motivation. Urfalı
Dadandı and Dadandı (2022) also found a relationship between teacher
behavior that supports reading activities and student engagement, pleasure,
self-efficacy, and reading success. Theoretically, Boyask et al. (2023) affirm
that the pleasure of reading is not just an individual emotional state, but a
social and affective experience that needs to be integrated into literacy
pedagogy in schools. Thus, the concept of "happy literacy" can be
understood as learning that combines reading competence with a safe, engaging,
contextual, and participatory learning experience.


A
more productive transformation therefore requires a shift from literacy as an
imposed task to literacy as a tool for play, discovery, communication, and
self-expression. Rather than beginning with commands such as “read this text
and write a summary,” teachers can place students in purposeful situations in
which reading and writing are needed to solve a mystery, complete a mission,
create a media product, help a fictional character, or collaborate with peers.
This experiential orientation does not remove academic rigor; it reorganizes
instruction so that literacy competencies are developed through curiosity,
agency, and meaningful action.














 


The
urgency of this transformation is further strengthened by the implementation of
the Academic Ability Test as a standardized assessment that provides objective
information about students' academic achievements. In the framework of TKA at
the junior high school/MTs level, Indonesian language subjects are focused on
the skills of reading informational texts and fictional texts. The measured
ability does not stop at the recognition of explicit information, but includes
textual comprehension, drawing inferences, evaluating ideas, and appreciation
of language use. Students are also required to understand vocabulary in
context, the logical relationship between sentences, the cohesion and coherence
of discourse, the main idea, and the intention of the author. This orientation
requires learning Indonesian language that does not solely train the speed of
answering questions, but builds reading habits, strategies for understanding
texts, critical thinking skills, and confidence in facing challenging academic
tasks.


Although
research on motivation, engagement, and self-efficacy of reading has developed,
there are still scientific gaps relevant to learning Indonesian in MTs.
Urfalı Dadandı and Dadandı (2022) have explained the
relationship between teacher behavior, reading pleasure, self-efficacy, and
reading success, but the research was conducted in different educational and
language contexts and has not been directed at readiness for academic
assessment. Webber et al. (2023) identified literacy skills programs, school
reading culture, book clubs, technology, and performative activities as approaches
to increase adolescent reading motivation, but their studies have not
specifically integrated the demands of Indonesian language assessments. Webber
et al. (2024) found that reading access, material mismatch with needs, reading
experience in school, social factors, affective conditions, and time
constraints were barriers to adolescent reading, but the study focused more on
students' perspectives on reading for pleasure. Meanwhile, Heydarnejad et al.
(2022) show that performance-based assessments can improve reading
comprehension, motivation, and self-efficacy, but are performed on foreign
language learning. Morales-García et al. (2024) have also developed measures of
reading self-efficacy for students aged 10–16 years, but have not discussed
learning transformation strategies that link fun literacy, text comprehension,
and readiness to face TKA.


Based
on these gaps, this study aims to systematically analyze joyful literacy
learning strategies and their contribution to reading engagement,
text-comprehension skills, and students’ confidence in facing the Indonesian
Language TKA in MTs. The study also translates the thematic findings into an
operational classroom framework called LITERATURA (Literasi Terpadu, Ekologis,
dan Responsif). The research was carried out through a systematic literature
review of 15 articles published in the 2020–2024 period and searched through
Google Scholar. The analysis identifies the characteristics of learning
strategies, forms of literacy activities, the role of teachers, the use of
informational and fictional texts, forms of exercises or assessments, and the
relationship between a joyful reading experience and students’ academic
readiness. The thematic synthesis is expected to provide an integrated mapping
and a practical model that connects reading skills, motivation, pleasure,
self-efficacy, and assessment.


Theoretically,
this research contributes to Indonesian language education by connecting
cognitive, affective, social, and evaluative dimensions in literacy learning.
Literacy is positioned not only as the ability to understand texts, but also as
a process influenced by involvement, pleasure, pedagogical support, and
students’ confidence in their own abilities. Practically, the study offers the
LITERATURA framework to help Indonesian language teachers at MTs design
contextual, interactive, text-based, multimodal, and purposeful learning while
maintaining students’ psychological comfort. The framework can also help
madrasas and curriculum developers align school literacy programs with the
competencies measured in TKA, so that assessment preparation does not become
mechanical drill but part of forming competent, critical, joyful, and confident
readers.


 


LITERATURE REVIEW


Literacy as a Multidimensional Competency


Reading literacy cannot be understood only as the ability to
recognize words and find explicit information. Literacy is an active process
that involves mastering vocabulary, background knowledge, understanding the
structure of the text, reasoning, controlling attention, monitoring
comprehension, and adjusting reading strategies to the goals to be achieved.
Duke and Cartwright (2021) through Active View of Reading explain that reading
success is formed through a dynamic relationship between word recognition,
language comprehension, linking processes, and active regulation of readers.
This perspective shows that learning Indonesian language in MTs needs to move
beyond teaching linguistic elements separately to activities that make students
actively build meaning, connect information, make inferences, and evaluate the
content of the text. These competencies are relevant to readiness to face the
TKA because students not only need to read correctly, but also control the
thinking process when facing complex texts and questions (Duke &
Cartwright, 2021).


 


Happiness, Motivation, and Engagement in
Reading


The concept of "happy literacy" places positive
emotional experiences as an important element in the development of reading
skills. Literacy happiness does not mean eliminating academic challenges, but
rather creating a learning experience that allows learners to feel interested,
safe, appreciated, and able to complete reading tasks. McBreen and Savage
(2021) found that reading interventions that include motivational components
have a positive influence on motivation and reading achievement. The findings
show that it is not enough to improve skills through cognitive exercises, but
needs to be accompanied by reading choices, meaningful goal setting, competency
strengthening, and social support.














 


The relationship between emotion and reading competence is also
demonstrated by Jiménez-Pérez et al. (2023). Reading promotion programs that
connect texts with interesting facts, emotional experiences, and reading habits
can strengthen adolescents' reading competence and emotional intelligence. In
learning Bahasa Indonesia, this approach can be realized through the use of
stories that are close to students' lives, actual informative texts, expressive
readings, response journals, interpretive discussions, and freedom of choice of
texts. Thus, the pleasure of reading serves as a psychological energy that
maintains attention and perseverance when learners face more difficult reading.


 


Student Involvement in Literacy Learning


Reading engagement includes behavioral, cognitive, emotional, and
social dimensions. Engaged learners not only participate in activities
physically, but also use strategies, show curiosity, maintain attention, and
participate in the formation of meaning. Anderson et al. (2023), through a
systematic review of reading comprehension interventions in adolescents, found
that most studies have included practices that have the potential to increase
engagement, but few have directly measured engagement or tested its relationship
to reading outcomes. The findings suggest that engagement is often treated as
complementary, even though it can be a mechanism that explains the success of a
learning strategy.


In the context of MTs, engagement can be strengthened through
triggering questions, group discussions, strategy modeling by teachers,
collaborative reading assignments, and giving students the opportunity to
explain how to get answers. This kind of learning is more in line with the
orientation of transformation than the pattern of one-way question practice.
Preparation for the TKA is still carried out, but it is placed as a process of
understanding the reasons behind the answers, recognizing errors in thinking,
and choosing strategies consciously. Thus, assessment exercises do not stop as
an activity of memorizing problem patterns, but become a space for strategic
literacy training.


 


Contextual, Text-Based and Collaborative
Learning


Literacy learning becomes more meaningful when texts are connected
to the lives, experiences, identities, and social environment of students.
Gallagher et al. (2023) show that explicit vocabulary teaching, discussion,
choice opportunities, collaboration, and association of the material with
learners' lives support changes in reading comprehension, academic vocabulary
mastery, motivation, and engagement. Although the research was conducted on
multilingual students, the principle is relevant for MTs who have a diversity
of language skills, cultural backgrounds, and reading experiences.














 


Indonesian language learning is text-based, therefore, it is
necessary to integrate informational and literary texts with activities before,
during, and after reading. Before reading, teachers can activate initial
knowledge and introduce important vocabulary. During reading, students are
directed to mark information, ask questions, formulate inferences, and monitor
their comprehension. After reading, learners can summarize, evaluate arguments,
compare texts, or convey interpretations. The structure allows the skills required
in TKA to develop through daily learning, rather than through intensive
practice separate from the literacy process.


 


Confidence, Teacher Support, and Readiness to
Face the TKA


Confidence in facing the TKA is related to students' confidence
that they are able to understand texts, use strategies, manage difficulties,
and complete academic assignments. Such confidence does not arise through
motivational advice alone, but grows from the gradual experience of success.
Students need to face tasks with measurably increasing levels of difficulty,
get help when needed, receive informative feedback, and be given the
opportunity to correct mistakes.


Martin et al. (2024) found that teaching support has an important
role in maintaining motivation and engagement during adolescence. This support
includes clarity of teaching, instrumental assistance, teacher attention, and a
learning environment that allows students to stay engaged. In learning Bahasa
Indonesia, teachers can build confidence by modeling the thought process,
providing gradual instructions, emphasizing individual development, and
discussing mistakes as information for learning. This approach transforms the
TKA from a source of pressure into a learning goal that can be managed through
strategies and directed exercises.


 


Formative Assessment as a Bridge to Learning
and TKA


Formative assessment is the process of collecting and using
information about learning to determine the needs of learners and subsequent
improvement actions. Xuan et al. (2022), through a meta-analysis of 48 studies
with 116,051 students, found that formative assessments had a positive although
relatively moderate effect on reading achievement. Assessments that combine the
roles of teachers and students also tend to be more effective than assessments
that are completely controlled by one party. The findings support the use of
self-reflection, comprehension checks, feedback, and follow-up in reading
learning.


Preparation for the TKA at MTs should therefore not only use test
simulations as the final measurement. Questions can be used as a diagnostic
tool to find difficulties in vocabulary, main ideas, inference, relationships
between ideas, information evaluation, or language interpretation. The results
of the diagnosis are then used to determine study grouping, appropriate text
delivery, re-learning, and advanced exercises. Through this cycle, assessment
functions as part of learning, not just a tool for providing value.


 














 


Synthesis of Indonesian Language Learning
Transformation in MTs


Based on this literature, the transformation of Indonesian
language learning in MTs can be built through four-dimensional integration. The
cognitive dimension includes language comprehension, knowledge, inference,
evaluation, and reading strategies. The affective dimension includes pleasure,
motivation, security, and confidence. The social dimension includes interaction
with teachers, discussion, collaboration, and reading culture. Meanwhile, the
evaluative dimension includes formative assessments, reflection, feedback, and
diagnostic and gradual preparation for the TKA.


These four dimensions form a mutually reinforcing relationship.
Contextual learning fosters interest; interest drives engagement; engagement
broadens the use of strategies; successful strategy use strengthens
comprehension and confidence; and formative assessment helps sustain
development. Within this framework, “joyful literacy” and “confidence in facing
the TKA” are not separate goals. Both emerge from text-based, interactive,
strategic, supportive, and development-oriented Indonesian language learning.
This four-dimensional synthesis becomes the conceptual basis for LITERATURA, an
operational model described in the results and discussion section.


 


METHODOLOGY


Types
of Research


This
study uses a qualitative approach with a systematic literature review (SLR)
design. This method is used to identify, select, and synthesize research on fun
literacy learning, reading engagement, text comprehension, confidence, and
students' readiness to face academic assessments. The review process refers to
the PRISMA 2020 and PRISMA-S guidelines to ensure transparency in the search
and selection of literature (Page et al., 2021; Rethlefsen et al., 2021).


 


Population
and Sample


The
research population is in the form of journal articles published in 2020–2024
and found through Google Scholar. The sample was selected using a purposive
sampling technique based on inclusion criteria, namely the article has gone
through peer review, is available in full text, uses Indonesian or English, and
discusses reading literacy, motivation, engagement, text comprehension,
self-efficacy, or learning assessment in students. Duplicate articles,
proceedings, theses, books, and irrelevant articles are issued. Based on the
selection, 15 articles were obtained as a final sample.


 


Research
Instruments


The
research instruments are in the form of article selection sheets and data
extraction matrices. The matrix contains the identity of the article,
objectives, research design, participant characteristics, learning strategies,
measurement instruments, research results, and study limitations. The
feasibility of the article is assessed based on the clarity of the objective,
the suitability of the method, the accuracy of the analysis, and the relevance
of the findings to the focus of the research.


Data
Collection Procedure


Data
collection is carried out through the formulation of research questions,
keyword determination, article search, duplication removal, title and abstract
filtering, complete text checking, and data extraction. The keywords used
include "reading literacy", "learning Indonesian language",
"reading pleasure", "reading involvement",
"self-confidence", "reading literacy", "reading
enjoyment", "reading engagement", and "reading
self-efficacy". References are managed using Zotero, while article data is
recorded in Microsoft Excel.


 


Data
Analysis Techniques


Data
were analyzed using descriptive analysis and thematic synthesis. Descriptive
analysis was used to map article characteristics, while thematic synthesis was
carried out through coding, categorization, and determination of the main
themes. The themes were analyzed through cognitive, affective, social, and
evaluative dimensions in literacy learning. The analysis focused on the
contribution of contextual, interactive, text-based, and directed-exercise
learning to student engagement, reading comprehension, and confidence. In a
second interpretive stage, the dimensions and themes were translated into
design principles and grouped into operational classroom strategies. This stage
produced the LITERATURA framework as a conceptual synthesis, not as an
intervention whose effectiveness had already been tested. Meta-analysis was not
conducted because the articles differed in design, samples, instruments, and
reported outcomes.


 


RESULTS AND DISCUSSION


Characteristics
of Selected Articles


The identification, screening, and feasibility assessment
process resulted in 15 articles that met the inclusion criteria. All articles
were published in the 2020–2024 period and were obtained through Google
Scholar. Based on the year of publication, three articles were published in
2021, three articles in 2022, six articles in 2023, and three articles in 2024.
No articles published in 2020 were found that met all the selection criteria.


Based on the
research design, seven articles are in the form of systematic studies,
meta-analysis, or conceptual studies; five articles using quantitative
approaches, such as quasi-experimental, correlational, longitudinal, and
psychometric; While three articles use descriptive, qualitative, or mixed
methods designs. The diversity of designs, participant characteristics,
instruments, and forms of intervention led to the results of the study being
analyzed through thematic synthesis and not combined through additional
meta-analyses.


 


Article Data
Extraction


Data
extraction is carried out on the identity of the article, the research design,
the sample or unit of analysis, the focus of the research, the main findings,
and the resulting theme. The results of the extraction of 15 articles are
presented in Table 1.


 


Table 1. Data Extraction
of Selected Articles



 
  
   	
   No.

   
   	
   Author and Year

   
   	
   Design/Sample

   
   	
   Core findings and Themes

   
  

 
 
  	
  1

  
  	
  Brandt et al.
  (2021)

  
  	
  Descriptive
  studies; 9 teachers

  
  	
  Reading choices,
  collaboration, challenges, and authenticity increase reading motivation and
  engagement. Theme: teacher support.

  
 

 
  	
  2

  
  	
  Duke and Cartwright
  (2021)

  
  	
  Conceptual studies

  
  	
  Reading
  comprehension is formed through the interaction of language skills,
  knowledge, word recognition, and reader regulation. Theme: multidimensional
  literacy.

  
 

 
  	
  3

  
  	
  McBreen dan Savage
  (2021)

  
  	
  Meta-analysis; 49
  studies

  
  	
  Motivational
  interventions improved motivation (g = 0.30) and reading achievement (g
  = 0.20). Theme: reading motivation.

  
 

 
  	
  4

  
  	
  Urfalı
  Dadandı and Dadandı (2022)

  
  	
  Correlational;
  6,450 participants

  
  	
  Teacher support,
  fun, and self-efficacy are related to reading achievement. Theme:
  self-efficacy.

  
 

 
  	
  5

  
  	
  Heydarnejad et al.
  (2022)

  
  	
  Quasi-experimental;
  88 participants

  
  	
  Performance-based
  assessments improve reading comprehension, motivation, and efficacy. Theme:
  Directed training.

  
 

 
  	
  6

  
  	
  Xuan et al. (2022)

  
  	
  Meta-analysis; 48
  studies

  
  	
  Formative
  assessment had a positive effect on reading achievement (ES = +0.19). Theme:
  formative assessment.

  
 

 
  	
  7

  
  	
  Boyask et al.
  (2023)

  
  	
  Conceptual studies

  
  	
  The pleasure of
  reading is an affective and social experience that is influenced by the
  school environment. Theme: happy literacy.

  
 

 
  	
  8

  
  	
  Webber et al.
  (2023)

  
  	
  Studies; 38
  articles and reports

  
  	
  Reading motivation
  is supported by school culture, book clubs, technology, and literacy
  activities. Theme: reading culture.

  
 

 
  	
  9

  
  	
  Jiménez-Pérez et
  al. (2023)

  
  	
  Quasi-experimental;
  389 participants

  
  	
  Reading programs
  improve reading competence and emotional intelligence. Theme: emotional
  literacy.

  
 

 
  	
  10

  
  	
  Anderson et al.
  (2023)

  
  	
  SLR; 95 studies

  
  	
  Most interventions
  use engagement strategies, but few measure them directly. Theme: reading
  engagement.

  
 

 
  	
  11

  
  	
  Gallagher et al.
  (2023)

  
  	
  Mixed methods; 149
  participants

  
  	
  Comprehension
  increased across the class, while motivation and self-efficacy varied. Theme:
  text-based learning.

  
 

 
  	
  12

  
  	
  van der Sande et
  al. (2023)

  
  	
  Meta-analysis; 39
  studies

  
  	
  The intervention
  improved motivation (d = 0.38) and reading comprehension (d =
  0.27). Theme: motivation and understanding.

  
 

 
  	
  13

  
  	
  Webber et al.
  (2024)

  
  	
  Qualitative; 46
  teenagers

  
  	
  Barriers to reading
  include access, reading materials, social factors, school experience, and
  time constraints. Theme: literacy barriers.

  
 

 
  	
  14

  
  	
  Morales-García et
  al. (2024)

  
  	
  Psychometric; 560
  participants

  
  	
  Self-efficacy
  includes the belief of understanding the text, decoding, and constructing
  meaning. Theme: reading confidence.

  
 

 
  	
  15

  
  	
  Martin et al.
  (2024)

  
  	
  Longitudinal; 7,769
  participants

  
  	
  Teacher support
  maintains motivation and engagement during adolescence. Theme: learning
  support.

  
 




 


Remarks: A
single article can contribute to more than one theme because some studies
measure cognitive, affective, social, and evaluative outcomes simultaneously.


The results
of the coding produced five main themes, namely: 


1.     Fun and motivational
literacy learning.


2.     Interactive
learning and teacher support. 


3.     Text-based
learning and reading comprehension.


4.     Self-efficacy
and self-confidence. 


5.     Formative
assessments and directed training.


 


Table 2. Synthesis Theme
Mapping



 
  
   	
   Theme

   
   	
   Number of Related Articles

   
   	
   Dominant Findings

   
  

 
 
  	
  Fun
  and motivational literacy

  
  	
  7

  
  	
  Increase
  interest, pleasure, motivation, and willingness to read

  
 

 
  	
  Interactive
  learning and teacher support

  
  	
  6

  
  	
  Increase
  participation, engagement, and learning perseverance

  
 

 
  	
  Text-based
  learning and reading comprehension

  
  	
  7

  
  	
  Reinforce
  vocabulary, key ideas, inference, and text evaluation

  
 

 
  	
  Self-efficacy
  and self-confidence

  
  	
  4

  
  	
  Increase
  confidence in completing reading tasks

  
 

 
  	
  Formative
  assessments and directed training

  
  	
  3

  
  	
  Improve
  reading achievement through feedback and phased exercises

  
 




 


The number of
articles on each theme overlaps because a single article can contain multiple
research focuses and outputs.


 


Fun Literacy
and Reading Motivation


Seven
articles show that motivation and enjoyment of reading are influenced by
reading choices, text relevance, emotional experiences, opportunities to
respond to texts, use of technology, and social interactions. McBreen and
Savage (2021) found that interventions that included a motivational component
had a positive effect on reading motivation of g = 0.30 and reading achievement
of g = 0.20. These results are consistent with van der Sande et al. (2023), who
reported effect sizes d = 0.38 on motivation and d = 0.27 on reading
comprehension.


The
similarity of the results of the two meta-analyses shows that the affective
dimension is not separate from the development of reading ability.
Interventions that generate interest, provide a successful experience, and
allow learners to choose reading materials tend to result in more positive
change than activities that rely solely on external rewards. These findings
support the concept of "happy literacy", which is learning that
maintains academic demands but is organized through an engaging, relevant, and
meaningful reading experience.


Jiménez-Pérez
et al. (2023) expand on the findings by showing that reading programs that
connect texts with emotional experiences can simultaneously improve reading
competence and emotional intelligence. Thus, the success of literacy learning
is not only seen from the ability to answer questions about the text, but also
from the ability of students to relate reading to their experiences and
emotional responses.


However,
Webber et al. (2024) found that reading enjoyment can be hampered by limited
access, mismatches in reading materials, less enjoyable reading experiences at
school, social pressure, and time constraints. This difference shows that the
provision of reading activities does not necessarily cause pleasure if the
text, learning environment, and form of assignments are not in accordance with
the needs of students. In learning Indonesian at MTs, the selection of
informational and fiction texts needs to consider the age, experience, social
background, level of difficulty, and interests of the students.


 














 


Interactive
Learning and Teacher Support


Six articles
show that interactive learning and teacher support are related to learner
engagement. Strategies that are widely found include discussions, group work,
open-ended questions, strategy modeling, task choices, and feedback. Brandt et
al. (2021) show that teacher practices that provide choice, collaboration,
challenge, and authenticity can increase reading enthusiasm.


Anderson et
al. (2023) found that 93% of 95 reading intervention studies had used at least
one potentially engaging strategy. However, only 15% of the studies measured
engagement directly and about 6% analyzed the relationship between engagement
and reading comprehension. These findings show a gap between the use of
interactive strategies and the measurement of impact. Involvement is often
assumed to increase based on the form of activity, even though changes in
students' behavior, emotions, attention, and participation have not always been
empirically examined.


Martin et al.
(2024) show that motivation and engagement tend to decline throughout
adolescence. However, teaching support in the form of clarity of explanations,
help when experiencing difficulties, teacher attention, and a supportive
learning environment are associated with more positive levels of motivation and
engagement. These findings are relevant for MTs students who are in the early
adolescent developmental phase and are beginning to face more complex reading
and academic tasks.


Gallagher et
al. (2023) also found that vocabulary discussions, collaborative work, learning
choices, text relevance, and strategy modeling supported improved
comprehension. However, the change in engagement is not the same in every
class. These differences show that the effectiveness of interactive strategies
is influenced by the consistency of implementation, the characteristics of
students, the relationship between teachers and students, and the suitability
of the level of difficulty of the task.


 


Text-Based
Learning and Reading Competency


Seven
articles show that text-based learning contributes most consistently to
improving reading comprehension. The dominant components include vocabulary
mastery, activation of initial knowledge, determination of main ideas,
preparation of inferences, evaluation of information, monitoring comprehension,
and the use of reading strategies.


Duke and
Cartwright (2021) affirm that reading comprehension is not only determined by
the ability to recognize words, but also by the reader's understanding of
language, knowledge, linking processes, and active regulation. This framework
shows that learning Indonesian needs to direct learners to understand the
relationships between sentences, identify the author's intentions, check the
consistency of information, and evaluate the content of the text.


Gallagher et
al. (2023) found an improvement in reading comprehension in all classes
analyzed. The magnitude of the increase in the three classes reached d = 0.60,
d = 0.75, and d = 0.70, while one class showed a value of r = 0.70. These
results show that vocabulary learning, strategy modeling, and interaction with
texts have a relatively strong impact on reading comprehension.


However,
improvements in cognitive abilities are not always followed by the same
affective and behavioral changes. In one of the classes, reading comprehension
increased by d = 0.70, mastery of academic vocabulary increased by d = 0.81,
and self-efficacy increased by d = 0.64, but behavioral involvement decreased.
This difference shows that students can experience increased competence even
though they have not shown higher behavioral participation. Therefore, the
measurement of learning success needs to include aspects of understanding,
motivation, engagement, and self-efficacy separately.


The abilities
found in the article, such as understanding vocabulary in context, determining
key ideas, compiling inferences, evaluating information, and recognizing the
relationship between ideas, are in accordance with the reading competencies
needed in Indonesian Language TKA. However, the relationship is the result of
competency mapping, not direct evidence of the effectiveness of certain
strategies in the implementation of TKA.


 


Self-Efficacy
and Confidence in Facing Academic Tasks


Four articles
directly discuss the efficacy of self-reading. Self-efficacy includes the
belief of students that they are able to understand vocabulary, find
information, build meaning, use strategies, and complete difficult readings.


Urfali Dadandi
and Dadandi (2022)
found that reading self-efficacy is directly related to reading achievement.
Teacher support is also indirectly related to achievement through pleasure and
self-efficacy. These findings show that confidence is not built through verbal
encouragement alone, but through learning experiences that provide support,
gradual success, and opportunities to correct mistakes.


Heydarnejad
et al. (2022) found that learners who took part in performance-based
assessments had higher reading comprehension, academic motivation, and
self-efficacy than the group with conventional assessments. These results show
that authentic assignments and opportunities to demonstrate ability through the
process can build stronger confidence than assessments that only emphasize the
final answer.


Gallagher et
al. (2023) found an increase in self-efficacy of d = 0.54 and d = 0.64 in two
classes, while the other class showed no significant change. These variations
indicate that the improvement in self-efficacy depends on the quality of
teacher support, the relevance of the text, the experience of success, and the
opportunity to use the strategy independently.


Morales-García
et al. (2024) show that the self-efficacy of reading can be distinguished based
on beliefs in decoding, understanding textual structures, and building
situational models of reading. These findings reinforce the view that
confidence in facing the TKA is not just a feeling of fearlessness, but a
competency-based belief that students are able to understand the text and solve
questions strategically.


 














 


Formative
Assessment and Directed Training


Three articles
show that formative assessments and directed exercises have a positive impact
on reading achievement. The forms of activity found included feedback,
authentic assignments, self-evaluation, developmental monitoring,
differentiated learning, cooperative work, and step-by-step exercises.


Xuan et al.
(2022) found that formative assessments had a positive effect of ES = +0.19 on
reading achievement. Although the effect size was relatively small, the results
were obtained from 48 studies with a total of 116,051 students. Formative
assessments combined with differentiated learning provided an additional
increase of 0.13 standard deviations. Assessments that involve teachers and
students together also tend to produce better impacts.


Heydarnejad
et al. (2022) found a broader influence on performance-based assessments
because improvements occurred not only in reading comprehension, but also in
motivation and self-efficacy. These differences may be related to the
characteristics of the intervention. Formative assessment meta-analysis
combines different forms of assessment, while performance-based assessment uses
authentic tasks, self-evaluation, and progress monitoring more intensively.


In learning
Indonesian language at MTs, the findings show that TKA practice should not only
be used to calculate correct and incorrect answers. The results of the exercise
can be used to identify difficulties in vocabulary, key ideas, inferences,
relationships between ideas, and evaluation of information. Based on the
diagnosis, teachers can provide relearning, texts with appropriate difficulty
levels, feedback, and opportunities to improve answers.


 


The
LITERATURA Method as an Operational Framework


To
translate the review findings into a usable classroom design, this study formulates
LITERATURA (Literasi Terpadu, Ekologis, dan Responsif). “Integrated” refers to
the connection between reading, writing, speaking, viewing, and responding;
“ecological” refers to the use of the classroom and school environment, peer
interaction, and accessible texts and media as learning resources; and
“responsive” refers to adaptation to students’ interests, readiness, and social
contexts. Its central principle is embedding instruction within meaningful
challenges. Students read and write because these actions are necessary to
solve a problem, create a product, communicate with others, or complete a
shared experience—not merely because they have been ordered to finish a
worksheet.


 


Game-Based
Discovery


The
first strategy cluster uses games to make careful reading and purposeful
writing indispensable. In a literacy escape room or Mystery Box, students enter
a scenario such as the disappearance of a school’s secret recipe or a puzzle
involving a hidden room. To open a lock or decode the next clue, they read
short stories, illustrated poems, or concise informational articles. They then
write an analysis, an answer, or a return clue for another team. A literacy
scavenger hunt extends the activity across the classroom or school by placing
envelopes containing story quotations, wordless comic panels, Indonesian
language puzzles, or fragments of a narrative. Students locate, interpret, and
arrange the pieces to reach a final “treasure.” Curiosity and the desire to
complete the mission encourage close reading, inference, sequencing, and
accurate communication.


 


Authentic
Agency and Media


The
second cluster gives students a real role and a visible audience. The classroom
can become a creative studio, a student editorial office, or a mini podcast
production team. Students prepare reviews of topics they genuinely value,
including canteen food, online games, comic trends, films, or issues around the
school. Before recording or publishing on a digital class wall magazine, they
search for references, select relevant information, draft a script or article,
revise it, and rehearse delivery. A Class Post Office provides another form of
authentic agency: each student, or a fictional character who needs advice, has
a mailbox. Anonymous letters, postcards, responses, and suggestions create
social reasons to read a peer’s message and write a meaningful reply. In both
activities, literacy becomes communication with a purpose, while the production
process gives teachers opportunities for formative feedback.


 


Visual and
Multimodal Storytelling


The
third cluster reduces the initial burden of dense print without reducing the
demand for meaning-making. Students receive a silent book or a comic strip with
empty speech balloons. They interpret gesture, facial expression, setting, sequence,
and point of view, then create narration or dialogue that makes the visual
story coherent. Story mapping and world building allow students to design an
imagined world similar to a game universe. To complete it, they write character
profiles, rules of the world, maps, relationships, and backstories. Because
students own the imagined world, writing is experienced as creation rather than
burden. These activities develop inference, vocabulary in context, sequencing,
cohesion, perspective, and narrative organization, which can later be connected
to fictional-text competencies in the TKA.


 


Literacy-Supportive
Classroom Ecology


The
fourth cluster builds a classroom culture in which reading and writing remain
available beyond formal assignments. A comfortable book nook can use cushions,
a carpet, and diverse materials such as educational comics, automotive or
popular-science magazines, graphic novels, and illustrated encyclopedias. An
“Endless Story” notebook allows any student to add one or two sentences during
free time; to continue the story, each contributor must first read what others
have written. A spontaneous three-minute read-aloud presents the most
suspenseful part of a book at the beginning or end of a lesson and then leaves
the book within reach so that students can pursue the continuation
independently. Together, these practices create access, comfort, social
participation, and curiosity as part of the classroom literacy ecology.


 


Table 3. Operational Components
of the LITERATURA Method





 
  
   	
   Strategy cluster

   
   	
   Classroom activities

   
   	
   Embedded literacy actions

   
   	
   TKA-related competencies

   
  

 
 
  	
  Game-Based
  Discovery

  
  	
  Literacy
  Escape Room/Mystery Box; Literacy Scavenger Hunt

  
  	
  Read
  clues, stories, poems, informational texts, and narrative fragments; write
  analyses, answers, and clues; assemble a story puzzle.

  
  	
  Explicit
  information, vocabulary in context, main idea, inference, sequence, cohesion,
  and information evaluation.

  
 

 
  	
  Authentic
  Agency and Media

  
  	
  Student
  editorial team or school podcast; Class Post Office

  
  	
  Search
  and select references; draft reviews or scripts; revise for an audience;
  exchange letters, postcards, advice, and responses.

  
  	
  Source
  integration, organization of ideas, audience awareness, written response,
  oral confidence, and reflection.

  
 

 
  	
  Visual
  and Multimodal Storytelling

  
  	
  Silent
  books and comic-strip creator; story mapping and world building

  
  	
  Interpret
  visual signs; write dialogue and narration; develop profiles, rules, maps,
  relationships, and backstories.

  
  	
  Inference,
  sequencing, coherence, perspective, vocabulary in context, and construction
  of fictional texts.

  
 

 
  	
  Literacy-Supportive
  Classroom Ecology

  
  	
  Comfortable
  book nook; Endless Story notebook; three-minute cliff-hanger read-aloud

  
  	
  Select
  accessible reading materials; read previous contributions; continue a
  collaborative story; seek the continuation of a text independently.

  
  	
  Reading
  interest, sustained attention, reading culture, voluntary literacy, and
  confidence as a reader.

  
 







 


Implementation
Principles


First,
teachers should deliberately change the vocabulary used to frame literacy
activities. Expressions such as “mission,” “secret clue,” “podcast draft,”
“send a message,” and “investigation” replace the repeated use of “reading
task” and “writing instruction.” This change is not merely cosmetic; it
clarifies that reading and writing are purposeful actions within an experience.


Second,
the media should remain flexible. Lyrics, game reviews, comics, short videos
with captions, and social media-style posts can serve as entry points before
students are gradually directed toward more complex literary and academic
texts. Variety allows students to experience early success while teachers
maintain clear literacy objectives and progressively increase textual
complexity.


Third,
the initial emphasis should be on expression and meaning rather than immediate
correction of every spelling or grammatical error. Students first need to
experience that their ideas can be understood and valued. Language accuracy is
then developed through selective feedback, editing, and revision after interest
and literacy awareness have begun to grow.


Finally,
each mission should be mapped to an explicit Indonesian Language TKA competency
and followed by diagnostic or formative feedback. LITERATURA does not replace
question practice; it embeds the required skills within meaningful experiences
and then uses gradually more demanding questions to help students recognize
strategies, correct errors, and build confidence from repeated success.


 


Transformation
of Indonesian Language Learning at MTs


A synthesis
of 15 articles shows that the transformation of Indonesian language learning
can be built through four-dimensional integration. The cognitive dimension
includes vocabulary mastery, textual comprehension, inference, evaluation, and
reading strategies. The affective dimension includes pleasure, motivation,
security, and self-efficacy. The social dimension includes interaction with
teachers, discussion, collaboration, authentic audiences, and reading culture.
The evaluative dimension includes formative assessment, gradual exercises,
self-evaluation, and feedback. LITERATURA operationalizes these dimensions
through game-based discovery, authentic agency and media, visual and multimodal
storytelling, and a literacy-supportive classroom ecology.


These four
dimensions form a mutually supportive relationship. Relevant texts and
meaningful missions can increase interest; interest drives engagement;
engagement creates space for strategy use; successful strategy use improves
understanding; and successful experience strengthens self-efficacy. Formative
assessment then helps teachers and students identify progress and difficulties
that still require improvement. The design therefore connects enjoyment with
rigor rather than treating them as competing priorities.


Based on this
relationship, joyful literacy and confidence in facing the TKA cannot be
treated as separate goals. Pleasure and agency provide an affective basis for
maintaining engagement, while text-based missions, strategy instruction, and
directed exercises provide cognitive and evaluative preparation for academic
assessment. Transformation is therefore not achieved by increasing question
drills alone. It requires meaningful texts, multimodal experiences, classroom
interaction, teacher support, authentic communication, and assessment that
provides feedback.


 














 


Limitations
of Findings


None of the
articles in the sample directly examined the implementation of the Indonesian
Language TKA among MTs students. Therefore, the relevance of the findings to
the TKA is based on competency-suitability mapping, not direct testing in the
Indonesian TKA context. In addition, LITERATURA is formulated through an
interpretive synthesis of the selected studies and the contextual needs of
Indonesian language learning. None of the reviewed articles tested the complete
framework as a single intervention, so it should be treated as a design
proposal rather than evidence of causal effectiveness.


Differences
in the education system, reading culture, characteristics of students, language
of instruction, and form of assessment also limit the generalization of
findings. In addition, only a small number of studies have measured engagement
directly. The findings regarding the relationship between interactive learning
and engagement therefore need to be interpreted carefully.


Despite these
limitations, the synthesis results consistently show that contextual,
interactive, text-based, and feedback-based learning contribute to motivation,
reading comprehension, and self-efficacy. These results provide a conceptual
and empirical basis for the development of Indonesian language learning in MTs
that aligns the fun literacy experience with readiness to face academic tasks.


            


CONCLUSIONS
AND RECOMMENDATIONS


Based
on a systematic literature review of 15 articles published in 2020–2024, the
transformation of Indonesian language learning in MTs needs to integrate
cognitive, affective, social, and evaluative dimensions. Contextual,
interactive, text-based, and feedback-oriented learning contributes to
motivation, engagement, reading comprehension, and students’ self-efficacy. The
synthesis is operationalized through LITERATURA (Literasi Terpadu, Ekologis,
dan Responsif), whose central principle is embedding instruction within
meaningful challenges. Its four strategy clusters are game-based discovery,
authentic agency and media, visual and multimodal storytelling, and a
literacy-supportive classroom ecology. Through literacy escape rooms, scavenger
hunts, podcasts, student editorial work, class letters, silent books, world
building, book nooks, collaborative stories, and cliff-hanger read-alouds,
students use reading and writing to solve problems, create, communicate, and
express ideas. These experiences can strengthen competencies such as vocabulary
in context, main ideas, inference, cohesion, evaluation of information, and
response to fictional and informational texts. However, the model remains a
conceptual framework because no reviewed study directly tested the complete
LITERATURA method or its effect on Indonesian Language TKA results in MTs.














 


Indonesian
language teachers are advised to begin implementation by reframing tasks as
missions, providing flexible media that reflect students’ interests,
prioritizing expression before intensive language correction, and mapping every
activity to an explicit TKA competency. Relevant informational and fictional
texts, interactive reading, explicit strategy teaching, diagnostic questions,
and gradual exercises should remain part of the learning cycle. Assessment
results should be used to identify difficulties, provide feedback, organize
differentiated support, and create confidence-building experiences of success.
Madrasas also need to support diverse reading materials, comfortable literacy
spaces, a participatory reading culture, and teacher development in multimodal
instruction and formative assessment.


 


ADVANCED
RESEARCH


Future
research needs to empirically test LITERATURA with MTs students through
experimental, mixed-methods, or longitudinal designs. Studies can compare the
complete model and its individual strategy clusters, examine implementation
feasibility in different madrasah contexts, and measure effects on reading
comprehension, engagement, self-efficacy, writing participation, and Indonesian
Language TKA outcomes. Process data such as student responses, teacher
observations, revisions of student work, and participation patterns are also
needed to explain how and for whom the model works.
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